class activities helps the students to lower their affective filter in the learning process. Negative feelings are removed and instead one can observe a friendly atmosphere in the learning process.
The use of group work and interaction is a common practice in language classes. Studies have shown that learners working in collaboration with others are exposed to a greater variety of viewpoints, and thus can co-construct new ways of understanding and develop greater critical thinking skills (Adams & Hamm, 1996; Slavin, 1990) .
Interaction provides learners with more opportunities to practice their language skills. Storch (2002) did an analysis of the students' interaction together in doing a task and compared it with a task students completed individually in the subsequent week and he suggested that interaction helps the transfer of knowledge from one per to another and it, in turn, helps the facilitation of language skills. Kneser (Fountas & Pinnell, 1996) . Reading is not simply remembering a set of events, but it is the ability of selecting the most important information through There are many ways based on which interaction and collaboration can be encouraged in a language class.
Yet, the most common one is the application of the Internet as by nature, it is a network of connections based on which one can be connected to others. The Internet consists of a set of tools which can be used for different purposes.
Weblog is the product of Web 2.0 which has been defined as a web site that allows individuals to create personal To reject or retain the null hypotheses, the following methodology was adopted.
Method

Participants
In order to answer the research questions, 62 (13 males and 49 females) students were selected as the participants based on availability non-random sampling. All the participants had passed their Reading Comprehension (I) at the university, so they were assumed to enjoy the same level of comprehension. They were all majoring in English, either translation or teaching, and studying at Islamic Azad University, Shiraz Branch. They were all at the age range of 21 to 25 years old.
Instrumentation
In order to collect data for the present research, a sample For the content validity of the test, it was given to two language professors to examine the passages. They, then, approved that the test enjoy content validity. For the reliability purposes, the test was piloted twice. Using testretest reliability formula, it was concluded that the test was highly reliable (r = 0.8). Therefore, it was used both for the pre-and post-test of reading comprehension.
Procedures
To check the homogeneity of the participants, Longman TOEFL reading comprehension test, version 2004, was administered before the instruction. The results revealed that all the participants performed not significantly different from each other, so the students' scores were saved as the data for the pre-test of the study.
The participants were then informed of the purpose of the research and were asked to take part in the study. A total number of 62 students, from whom 13 students were male and 49 students were female were considered as the participants. They were then divided into two groups: a control and an experimental one. They all attended a reading comprehension class for about three months. The students in both groups were required to study five short stories during the instruction as outside reading assignments.
Though the content of the reading passage given to both control and experimental groups was similar, the difference between what the students in the control group received with that of the experimental group was in the form of presentation for the outside reading texts. While the control group bought the short stories hard copies from the market and read them at home, the participants in the experimental group had access to the related e-books which could be easily downloaded from the teacher's blog. They read the books either online or offline but were required to be in interaction with peers in understanding different parts of the texts. Their interactions were posted on the blog in a special section entitled "leave comments".
The teacher had previously asked them to be online at a certain time out-of-the-classroom and explained that their comments would positively affect her evaluation of the students' final grades at the end of the course. This way, she could make sure that they would take part in their peers' RESEARCH PAPERS discussions on the materials they read. Students could discuss the main idea of each part of the story, challenge each other's opinions and leave comments related to what they had read on the blog. Each assigned short story book for the students' outside reading activities was required to be read by the students in both groups; then, they were required to take part in a test related to the book the students had just read.
The treatment took about three months, two sessions a week, and one and a half hour each. The in-class reading instruction was the same for both the control and experimental group. And the difference was only in the supplementary reading assignments students in the control and experimental group had for their outside readings. The control group had printed materials to be read individually and the experimental group read on the screen and could check their understanding of the text in collaboration of others. After the treatment, the participants in both groups participated in the same reading comprehension test they took before as the post-test. The students' reading raw scores in the pre-and post-tests were considered as the data for the study. They were analyzed and interpreted to answer the research questions.
Results
In order to see if the selected participants were at the same level as far as their reading comprehension was concerned, first an F-test was run for the homogeneity of variances. The results are shown in the following table:
As Table 1 indicates, the value of F (F=.988) does not exceed the significance level (sig. = .126). This implies that the variance of the dependent variable, i. e. the reading pretest scores, is equal across groups. Then, a one-way ANOVA was run on the students' performances of the TOEFL reading test administered at the beginning of the instruction. The results are as follows:
According to Table 2 , the significance level (sig. = .483) is not much lower than the value of F (F = .829). Therefore, it can be implied that regarding reading comprehension, the performances of all male and female students in the control and experimental groups were the same, and they were homogeneous. Therefore, they were considered as the participants of the study. Table 2 indicates the results of a Scheffe test for the mean score of the participants in the male and females' performances in the control and experimental groups.
As the Table 3 indicates, the mean scores for the females in the control and experimental groups were 12 and 12.6 respectively. On the other hand, male students in the experimental and control group had the mean scores of 13 and 13.5 respectively. As it can be observed, the mean scores were not significantly different from each other.
After the treatment, the male and female participants in the control and experimental groups took the same reading comprehension test they had taken for the pretest. The participants' gain scores were computed, and a one-way ANOVA was run to see if the differences in the reading comprehension gain scores or not. The results are shown in Table 3 . Table 4 indicates that the value of F (F=48.742) is much higher than the significance level (sig.=.000), which means that the participants' gain scores, the difference between the participants' performances in the pre-and post-test of reading comprehension, were significantly different from each other. Therefore, the first research null hypothesis was, a scheffe test was run. Table 5 presents the results.
Based on Table 5 , the highest mean difference was observed between male students in the control group and female students in the experimental group (mean difference = 2.86857). The second highest mean difference was between the male students' gain scores in the control group and male students in the experimental group (mean difference = 2.42857). However, the mean difference between the male and female students in the control group was not significantly different as the significance level was .599.
Moreover, the table also shows that male and female students in the experimental group did not perform significantly different as the significance level was .689. The mean score for the participants' gain scores in different groups are as follows:
According to Table 6 , the highest gain score belonged to the female students who were in the experimental group (gain = 4.4400); the gain score for male students in the experimental group was ranked the second. The lowest gain scores belonged to the male and female students who were in the control group (1.5714 and 2.0417 respectively). Therefore, the second research hypothesis stating that male and female students do not perform significantly different from each other in the control and experimental group is rejected here.
Discussion
The main objective of the present research was to find out whether joint book reading could help the Iranian EFL students improve their reading comprehension or not. To provide the scene for joint reading, a weblog was designed, and the e-copy of the reading materials including several short stories were posted on the blog where students could easily read online. To make their reading activities collaborative, the students were required to discuss and share ideas on the topic and what goes on in the story with their peers. The students in the control group, however, read the hard copy of the same stories individually. Additionally, the reading performances of the male and female students were taken into considerations. Intermediate EFL students' reading comprehension.
Through a comprehensive study on reading comprehension, Poorahmadi (2010) also concluded that teachers should focus on online tasks and activities which assist students to work cooperatively on task completion.
The results of Rahimi and Behjat's (2010) study on reading comprehension revealed that online reading the texts by which learners are in interaction with other texts through hypertext links will help EFL learners' comprehension of written texts much better than isolated printed texts. So, it can be concluded that reading comprehension, in general, is enhanced through collaboration and interaction.
Conclusion
The purpose of the present research was to find out if focusing on join reading, weblogs could be used as the According to Kavaliauskiene (n.d), the implications of using weblogs for comprehension activities are numerous as it can raise language awareness and learner development.
Additionally, it enhances the students' motivation due to the novelty and diversity of possible learning activities. Teachers can find blogs easy to adopt to be used in different language classes with students' varied levels of comprehension. They contribute to a classroom enriched with collaboration and meaningful purposive interactions.
Above all, orienting learners toward interactive activities and collaboration by using blogs can prepare students for a more successful communication in the networked world.
